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Alabama Symphony Orchestra Education initiatives...
empower our community to celebrate and advance our symphonic culture by actively supporting the endeavor for 
excellence in music education. We seek to become an indispensable partner in the education of our community’s 

children and to create sustainable, meaningful programs and partnerships that foster strong relationships with 
schools and families. As Alabama’s orchestra, we aspire to reach all citizens of the greater Birmingham area and the 
state of Alabama, truly diverse audiences reflective of our unique makeup, and to provide programming that is ever 

more relevant, imaginative, and exciting. Through a world-class orchestra that offers extraordinary performances, we 
strive to inspire in our community a life-long passion for music, learning, and creativity.

Sensory Friendly Concert
Spring Concert | Sunday, September 17, 2017 at 3 pm 
Alys Stephens Center, Jemison Concert Hall

Dreamers of all ages are invited to join the Alabama 

Symphony Orchestra for music of Mozart, Beethoven, 

Tchaikovsky, and more in a welcoming and sensory 

sensitive environment.

Explorer Concerts  
Pre-K - 2nd grade

Get ready for a musical adventure as the ASO presents 

a special program for our youngest audience members. 

Casual, interactive, and lots of fun! 

Sponsored by Vulcan Materials

Tuesday, September 19, 2017 | 9:30 am & 11 am 
Northpark Baptist Church, Trussville

Wednesday, September 20, 2017 | 10 am
Palmer Auditorium, University of Montevallo

Thursday, September 21, 2017 | 9:30 am & 11 am
Vestavia Hills United Methodist Church 

Tuesday, September 26, 2017 | 9:30 am & 11 am 
Dawson Family of Faith

Young People’s Concerts  
3rd - 6th grade

Celebrate Alabama
Alabama dares to sing in this musical celebration of  our 

State’s history. Sing along as we explore the rich diversity 

of Alabama’s historic and musical tradition. This program 

features our story and our orchestra!

February 14 & 15, 2018 | 10 am 

Samford University’s Wright Center
Christopher Confessore, Conductor

Featuring Special Guest, Bobby Horton

Alabama Symphony Youth 
Orchestra  
Under the direction of Dr. Blake Richardson, the ASYO is 

made up of some of the most musically talented youth 

from across our state!

Fall Concert* | Saturday, November 18, 2017 at 2 pm 
Alys Stephens Center, Jemison Concert Hall

Holiday at the Galleria* | Sunday, December 3, 2017
at 2 & 4 pm 
Come hear the ASYO play Holiday favorites near the 
Carousel at the Riverchase Galleria. 
Proudly presented by Riverchase Galleria and Publix.

Side by Side Concert with the Alabama Symphony 
Orchestra | Sunday, March 18, 2018 at 3 pm 
Alys Stephens Center, Jemison Concert Hall

Spring Concert* | Saturday, May 19, 2018 at 2 pm 
Alys Stephens Center, Jemison Concert Hall

Featuring the 2018 ASYO concerto competition winner.

Education Concert Calendar

*concerts, artists, and repertoires subject to change *Free Event
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Dear Teachers and Parents,

We are delighted to bring you this Teacher Guide to accompany the 2017-2018 Alabama Symphony 
Orchestra Young People’s Concerts. This guide is designed to enhance your students’ experience at 
the Symphony. 

How to use this guide:
• Lessons: Lessons are designed to be customized to your classroom. Use as many as you like; add and 

shorten them ad libitum! Whether you are a music teacher or an english teacher, we encourage you to 
peruse this guide and see what is useful in your classroom. We hope you will find these lessons can be 
adapted to different classroom situations and resources!

• Pre and Post Quizzes: Showing growth through the arts is an important advocacy tool, and we hope 
you will use these to show student growth by comparing scores before and after the lesson and 
concert. A quiz accompanies lesson two. If you do choose to use them, however, send us your class 
average before and after the concert. We will send you a $1 off per ticket coupon for the 2018-2019 
Young People’s Concert series!

• We’d love to see your students’ creations: Ever wonder how you can help advocate for music 
education in Alabama? Consider submitting your student work developed as part of the enclosed 
activities along with pre and post quiz scores to the ASO! Every submission will be used in our music 
education advocacy efforts. Feel free to send a short video of student choreography, artwork, or 
even just a photograph of your students working on these lessons. Please find the form for student 
submission on page 36.

By bringing your students to an ASO Young People’s Concert, you have shown your commitment to the 
arts as a vital part of a child’s education. Whatever your role in education, please consider writing to your 
representative, perhaps combined with a student’s success story, to help advocate for arts education 
funding. The ASO relies on our partnerships with you to provide great educational programming.

I look forward to seeing all of you for another great year of Young People’s Concerts!

Deanna Sirkot
Director of Education
Alabama Symphony Orchestra
205.314.6936
dsirkot@alabamasymphony.com

Education
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Programs

Celebrate Alabama
February 14 & 15, 2018 at 10 AM
Samford University’s Wright Center
Chris Confessore, Conductor
Featuring Special Guest, Bobby Horton

Alabama dares to sing in this musical celebration of  our State’s history. Sing along as we explore 
the rich diversity of Alabama’s historic and musical tradition. This program features our story and 
our orchestra

Garry Smoke – Medley
Trad/Arr. Smoke – Katy Cruel
Trad/Arr. Smoke – The Washing Day
Trad/Arr. Smoke – Turkey in the Straw
Pytor Tchaikovsky – 1812 Overture
Trad/Arr. Smoke – Tombigbee River (sing-a-long)
Trad/Arr. Smoke – Netti Moore

Concert will be performed without intermission
Mobile phones and other electronic devices must be set to silent/vibrate during the performance.
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Meet the Artists

Christopher Confessore 
CONDUCTOR

Christopher Confessore 
serves as Resident 
Conductor and Principal 
SuperPOPS! Conductor of 
the Alabama Symphony 
Orchestra and Music 
Director and Principal 
Conductor of the Brevard 
Symphony Orchestra in 
Melbourne, FL. 
 In recent seasons, 
Mr. Confessore’s schedule as a guest 
conductor has included appearances with 
the Detroit Symphony Orchestra, Jacksonville 
Symphony Orchestra, New Mexico Philharmonic, 
Naples Philharmonic, Sarasota Orchestra 
and the Orlando Philharmonic Orchestra.  He 
appears annually as a conductor of Walt Disney 
World’s Candlelight Processional at EPCOT – a 
production featuring a full orchestra, 300-voice 

choir and celebrity narrators including Whoopi 
Goldberg, Neil Patrick Harris and Gary Sinise. 
 Heralded as a sensitive accompanist 
and inspiring collaborator, Christopher 
Confessore has accompanied a distinguished 
list of world-class concert artists, including 
Itzhak Perlman, Joshua Bell and Lang Lang.  
As a Pops conductor, he has appeared with a 
diverse group of superstars, including Grammy 
Award winners Art Garfunkel, Roberta Flack, 
Judy Collins, Amy Grant, Marvin Hamlisch, 
LeAnn Rimes, Indigo Girls, Chris Botti and 
Charlie Daniels and Tony Award winner Idina 
Menzel.  Music columnist Mary Colurso of 
The Birmingham News remarked “Anyone 
who regards the symphony as stuffy and 
elitist hasn’t been to a SuperPops show when 
Confessore’s in charge.  He exudes nice-guy 
appeal on stage, along with real warmth, a 
sense of humor and smarts to spare.”
 For a complete concert calendar, visit 
www.christopherconfessore.com

Bobby Horton 
SPECIAL GUEST

Bobby Horton was 
born and raised in 
Birmingham, Alabama. 
His life long passion 
for music and history 
began at an early age. 
With a trumpet playing 
father and a banjo-
playing grandfather, he 
was exposed to a varied 
menu of music—from 
the sound of the big 
bands, jazz combos and classical to the old 
time sounds of Southern gospel, sacred harp, 
and “hillbilly” music.
 In 1984, Horton was asked to produce the 
score for a feature film set in 1863 in Southern 
Indiana. While researching music from the mid 
19th century, he uncovered literally thousands 
of tunes from that period. Combining his 
passion for music and Civil War history, he 
began recording what has now become 

fourteen volumes of authentic Civil War tunes in 
his home studio – playing all of the period era 
instruments and singing all the parts himself. 
This series is sold around the world and 
has led to a career in film scoring and a live 
presentation of these songs with the stories 
that accompany them. Bobby Horton is widely 
recognized as one of the country’s leading 
authorities of music from the Civil War period.
 A seasoned performer, Horton is a multi-
instrumentalist, composer, producer, and music 
historian. He has performed with the musical- 
comedy trio Three On a String, throughout the 
United States and Canada for 40 plus years. 
He has also produced and performed music 
scores for sixteen PBS films by Ken Burns - 
including “The Civil War”, and “Baseball,” two 
films for The A&E network, and twenty-one 
films for The National Park Service. His series 
of recordings of authentic period music has 
been acclaimed by historical organization and 
publications through America and Europe.
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Meet the Musicians

FIRST VIOLIN
Daniel Szasz 

CONCERTMASTER/THE BEVERLY 
HEAD AND HUGH KAUL CHAIR

Jinsong Gao 
ASSOCIATE CONCERTMASTER

Mayumi Masri 
ASSISTANT CONCERTMASTER

Yifan Zhou 
ASSISTANT CONCERTMASTER

Ai-Yi Bao
Sarah Nordlund Dennis 

Viktor Dulguerov
Roger James
Anne Pandolfi

Pei-Ju Wu

SECOND VIOLIN
Yuriko Yasuda 

PRINCIPAL

Tara Mueller 
ASSISTANT PRINCIPAL

Karl Braaten 
David Handler

Levon Margaryan 
Serghei Tanas

 
 
 
 
 
 

VIOLA
Michael Fernandez 

PRINCIPAL

Zakaria Enikeev 
ASSISTANT PRINCIPAL

DJ Cheek
Lucina Horner 

Rene Reder
Meredith Treaster

CELLO
Warren Samples 

PRINCIPAL

Andrew Dunn 
ASSISTANT PRINCIPAL

Mary Del Gobbo
Peter Garrett
Mara McClain

Clayton Vaughn

BASS
Alexander Horton

PRINCIPAL

Richard Cassarino
ASSISTANT PRINCIPAL

Michael Bradt
Mark Wilson

 

FLUTE
Lisa Wienhold 

PRINCIPAL

Hillary Tidman 
ASSISTANT PRINCIPAL

OBOE
James Sullivan 

PRINCIPAL

Machiko Ogawa Schlaffer 
ASSISTANT PRINCIPAL

CLARINET
Kathleen Costello 

PRINCIPAL/THE SYMPHONY  
VOLUNTEER COUNCIL CHAIR

Brad Whitfield 
ASSISTANT PRINCIPAL

BASSOON
Tariq Masri 

PRINCIPAL

Alex Zdanis 
ASSISTANT PRINCIPAL

HORN
David Pandolfi 

PRINCIPAL/THE SYMPHONY 
VOLUNTEER COUNCIL CHAIR

Kevin Kozak
Jeffrey Solomon 
ASSISTANT PRINCIPAL

Nina Adair

TRUMPET 
Ryan Beach 

PRINCIPAL

Nicholas Ciulla 
ASSISTANT PRINCIPAL

TROMBONE
Jay Evans 

PRINCIPAL

Jason Robins

TUBA
Andrew Miller 

PRINCIPAL

TIMPANI
Jay Burnham 

PRINCIPAL

PERCUSSION
Mark Libby 

PRINCIPAL

Bill Williams

HARP
Judy Sullivan Hicks 

PRINCIPAL/ THE MRS. R. HUGH 
DANIEL CHAIR 
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Lesson 1: Let’s Visit the Orchestra (using the Scientific Method)!

Objectives
• Students will use the scientific method to 

make observations, form questions, and make 
hypotheses pertaining to their upcoming 
orchestra experience.

• Students will act out the roles of the orchestra, 
audience, and conductor, exhibiting the proper 
order of events as well as etiquette.

Duration 
• 30-40 minutes

Academic Standards 
• AL COS: Arts Education (2017): Music; Grade 3: 19; 

Grade 4: 10, 15, 19; Grade 5: 10, 15, 19; Grade 6: 14
• ALEX: English Language Arts (2015): Grade 3: 23, 24, 

29; Grade 4: 23, 24; Grade 5: 23, 24; Grade 6: 17, 22, 
23

Lesson 1 Vocabulary
• Conductor- A person who directs the performance of 

an orchestra
• Concertmaster- the lead first violin player in an 

orchestra who is responsible for beginning the 
tuning process

• Movement- A separate section in a larger musical 
composition

Process
1. Write. Have you ever been to a musical performance? 

Maybe you listened to a choir or a solo singer. 
Maybe you went to a band concert at your school or 
saw a rock band on the weekend. Whatever type of 
performance you’ve been to, write about what you 
experienced, what you felt physically, and what you 
felt emotionally. Include as much detail as possible.

2. Hypothesize. Have students turn and talk to a 
classmate and predict what an orchestra concert 
will be like. Predict what they will wear, what they will 
hear, and what they will see.

3. Observe. Ask students to write down as many details 
as possible as they observe the following video. 
The recording is short and goes by fast, so they 
must pay close attention. Remind students that 
their five senses are their greatest tools for making 
observations. Ask them to tell you which of their five 
senses can be used for the video. Play it a few times 
if necessary. Use questions on pages 11 through 12 to 
guide the discussion.

“Pittsburgh Symphony Orchestra live from Berlin, 
Opening concert of Musikfest Berlin 2013”
Performance Today
Excerpts: 0:00-2:00, 5:00-5:15 
https://www.youtube.com/watch?v=yyeR-gPakWo&t=857s

• Using the handout on pg. 11, consider a few 
questions: What are people wearing in the audience? 
On stage? When do people get quiet? When do 
people clap? What are people doing in the audience? 
What are they doing on stage? Is there any one 
person that sticks out? Why? Is there anything 
unusual about what you saw?

• Question. Based on their observations, have students 
form a question about their upcoming orchestra 
experience. 

By Mallory Bubbett

• Tuning- Led by the lead oboe player, the process in 
which all musicians of the orchestra match sound 
and pitch before the concert begins

• Pitch- How high or low a note sounds
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Activities
4. Meteor Shower Activity: Have each student get out a 

sheet of loose-leaf paper. At the top, have them write 
a question they have about their upcoming orchestra 
experience and make a prediction about what they 
think the answer will be. Once everyone has finished, 
have students crumple up their paper into a “meteor.” 
Then have everyone throw their meteors around the 
room to create a “meteor shower.” Everyone will pick 
up a new meteor, open it up, predict an answer to 
the new question written on the meteor they picked 
up, crumple it up, and then create another meteor 
shower. Repeat this process until students have 
answered at least three questions.

5. Mock Orchestra Experiment: Divide the students in 
half. Have one group pretend to be the orchestra, the 
other pretend to be the audience, and one person 
be the conductor (teacher or student). Have students 
demonstrate their role, the correct order in which 
concert events happen, and appropriate behavior. 
Then let the groups swap and act concert events out 
playing different roles.  

Review
• After the concert, analyze and draw conclusions.
1. Have students look back at their hypotheses. What 

did they predict correctly? What surprised them? 
Would they do it again? In a level-appropriate writing 
assignment, have them reflect on their experience.

2. Further questions: how does the conductor do his 
job? How will the music make me feel?

Extensions
1. Challenge your students to include # number of 

details (you determine the number).
2. Ask students to write an essay or story, create a 

comic strip, or manual about what they think the 
experience will be like.

Pre-Concert Events:
1.  Students will hear musicians warming up (orchestra 

all playing different notes).
2. Musicians will get quiet.
3. The Concertmaster will stand to tune the orchestra 

(orchestra playing the same note).
4. The Concertmaster will sit down.
5. The Conductor walks on stage and bows while the 

audience claps.
6. The audience gets quiet again.
7. The concert begins.
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Lesson 1: Let’s Visit the Orchestra!

Directions: Consider these questions when watching the video. Don’t forget to add as much 
detail as possible!

1. What are people wearing in the audience? On stage?

 

2. When do people get quiet?

3. When do people clap?

4. What are people doing in the audience?

5. What are the people on stage doing?

6. Is there any person that sticks out? What are they doing?

7. Is there anything unusual about what you saw?

Name: __________________________

(over)
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Match each word with its correct definition:

_______ Conductor

_______ Tuning

_______  Movement

_______  Concertmaster

_______  Pitch

a. A separate section in a larger musical composition

b. The lead violin player

c. The person who directs the orchestra

d. How high or low a note sounds

e. Musicians match sound and pitch before the concert

Using numbers, put the following events in order:

_______ The orchestra tunes

_______ Musicians warm up

_______ The concert begins

_______ The Conductor walks on stage

_______ The Concertmaster walks on stage
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Lesson 2: Meet the Families of the Orchestra

Objectives
• Students will identify the instrument families of the 

orchestra by sight and sound. 
• Students will identify where the instruments sit 

within the orchestra.
• Students will understand that each family produces 

sounds in a unique way. 

Duration
• Approx. 40 minutes

Academic Standards 
• COS Music Gr. 3 #11, Gr. 4 #12, Gr. 5 #12

Lesson 2 Vocabulary
• Brass Instrument- An instrument made out of 

metal such as brass that produces sound when the 
musician buzzes his or her lips against a cup shaped 
mouth piece

• Woodwind instrument- An instrument generally 
made out of wood that produces sound when the 
musician blows air against a reed or across a hole to 

vibrate it
• Sting instrument- An instrument made out of wood 

that produces sound when the musician vibrates the 
string either by using their bow or plucking the string 

• Percussion instrument- An instrument made out f a 
variety of materials that produces sound when it is 
struck or hit

Introduction
• Ask students what it means to be in a family. Does 

each family member have a different role? Do all 
family members look the same?

Activities
1. Introduce the four families of the orchestra. Watch the 

following video: 
 
“Families of Instruments” 
LESSON CREATED BY MEGAN WOLFE USING   
VIDEO FROM Luis Francisco Martinez YouTube   
Channel 
Duration: 7:22 
http://ed.ted.com/on/yUsNs0R8#watch 

2. Discuss the different materials each instrument 
family is made out of. 

3. Using the orchestra map, describe where each 
instrument family sits within the orchestra set up.

4. Describe the different ways each family produces 
sound. Ask the students to buzz their lips like they 
are playing a brass instrument, ask them to hit their 
desks like a percussionist, etc. You may use the 
Vibration Station worksheet found on page 29.

5. Play a few examples that follow #6. Ask the students 
to describe the sounds of the different instrument 
families in their own words. Creative descriptions 
welcome! Maintain a list of descriptions on the board 
as you proceed to #6.

6. Using the Instrument Cards hand out found on page 
32 ask the students to cut out the cards. Play a few of 
the following examples. Ask the students to hold up 
the card that corresponds to the instrument family 
that they are hearing. 

 Alternative Methods
 •  Using index cards, ask the students to draw
     their 
     own instrument family cards and proceed with 
     the listening activity.
 •  Ask students to make different gestures when 
     they hear different families (ie. to touch their 
     noses when they hear strings, etc.).

Brass
Giovanni Gabrieli’s Canzon No. 8, for 8 parts
https://www.youtube.com/watch?v=olIrf-uioD8

“First Call”/”Reveille”
https://www.youtube.com/watch?v=SGnZxcS7VKA

Strings
Mozart - Divertimento in D major, K. 136 (1772)
https://www.youtube.com/watch?v=7FRYoBy7iT8

A. Vivaldi: RV 109 / Concerto for strings & b.c. in C major / 
Budapest Strings
https://www.youtube.com/
watch?v=2O5Rx5DpTEg&list=PL674A2D5052E3287C
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Woodwinds:
Menuet and Finale in F Major D. 72 for Wind Octet: 
Menuett. Allegretto - Trio I & II
https://www.youtube.com/watch?v=Tx9aaXGIfJI

Mozart: Serenade “Gran Partita” / Members of the 
Berliner Philharmoniker
https://www.youtube.com/watch?v=OWv5wvZ3w7I

Percussion:
Eastman Percussion Ensemble: Fandango 13
https://www.youtube.com/watch?v=k7BerR_qbLw

Michigan Percussion Ensemble | Concert Highlights
https://www.youtube.com/watch?v=-jjkSVkxIMY

Reflection
• Draw a blank orchestra map on the board. Ask 

students to label where each instrument or 
instrument family sits.

• Ask students to compare and contrast the families 
of the orchestra. Are they made out of the same 
materials? Do they make sounds differently?

• Ask students why they think the different instrument 
sections within the orchestra are referred to as 
“families”. 

• Peruse the supplemental videos. 

Supplemental Videos
“How brass instruments work - Al Cannon”
Ted-Ed
Duration: 4:11
https://www.youtube.com/watch?v=IYHfiQ4R7Bs

“How do woodwind instruments make a sound”
Robert Reich-Storer
Duration: 7:27
https://www.youtube.com/watch?v=S6gBYYxvizs

“Hits of 2014 - played with household items.”
ANDREW HUANG
Duration: 3:27
https://www.youtube.com/watch?v=Svg_fIoHij8

“Household Percussion Jam”
Bringham
Duration: 3:37
https://www.youtube.com/watch?v=S8Cqyi5WxSU

Listening Examples to Accompany  
Pre & Post Quiz 
Example 1:
“J.S.Bach Solo Suite no.1.for Bassoon Solo.”
https://www.youtube.com/watch?v=cyDFhRk04dU

Example 2:
“Flight of the Bumblebee - Canadian Brass”
https://www.youtube.com/watch?v=xZO5KTJTwhE

Example 3:
“Jason Sutter RUDIMENTAL snare drum solo Hands of 
doom”
https://www.youtube.com/watch?v=drwep2DAKXQ

Example 4:
“Air on the G String (Suite No. 3, BWV 1068) J. S. Bach, 
original instruments”
https://www.youtube.com/watch?v=pzlw6fUux4o

Example 5:
“A. Vivaldi: RV 110 / Concerto for strings & b.c. in C major / 
Budapest Strings”
https://www.youtube.com/
watch?v=LTJCRp7rnqk&list=PL674A2D5052E3287C
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Lesson 2: Meet the Families of the Orchestra
Pre and Post Quiz

Directions: Circle the correct answer for the questions below.

1. An instrument made out of a variety of materials that produces sound when it is struck  

or hit is a(n):

 a.  Brass instrument

 b. Woodwind Instrument

 c. String Instrument

 d. Percussion instrument

2. An instrument made out of metal that produces sound when the musician buzzes their lips 

against a cup shaped mouth piece is a(n):

 a. Brass instrument

 b. Woodwind Instrument

 c. String Instrument

 d. Percussion instrument

3. An instrument made out of wood that produces sound when the musician vibrates the 

string either by using their bow or plucking the string is a(n):

 a. Brass instrument

 b. Woodwind Instrument

 c. String Instrument

 d. Percussion instrument

4. An instrument generally made out of wood that produces sound when the musician blows 

air against a reed or across a hole to vibrate it is a(n):

 a. Brass instrument

 b. Woodwind Instrument

 c. String Instrument

 d. Percussion instrument

Name: __________________________

(over)
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Listening

Listen to example 1. Which instrument family do you hear? ___________________________________

Listen to example 2. Which instrument family do you hear? ___________________________________

Listen to example 3. Which instrument family do you hear? ___________________________________

Listen to example 4. Which instrument family do you hear? ___________________________________

Listen to example 5. Which instrument family do you hear? ___________________________________
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Lesson 3: The Washing Day

Objectives
• Students will explore how ballads portrayed daily 

life in the past.
• Students will examine how expressive elements are 

used in music to influence intent and context.
• Students will use primary sources to examine an 

aspect of aily life in 1800s Alabama.
• Students will compare and contrast washing 

clothes in the frontier of Alabama versus present 
day Alabama.

Duration
40-50 minutes per activity 

Academic Standards 
• Social Studies - 3.11; 4.6
• Language Arts - RL.3.1; RL.3.4; RI.3.9; W.3.7; RL.4.1; 

RI.4.9; W.4.7; RL.5.1; RL.5.4; RI.5.1; RI.5.9; W.5.7; RL.6.1; 
RL.6.4; RL.6.8; RI.6.1; RI.6.4; W.6.7

• Music - P3.8; P3.11; R3.16; R3.18; C3.2; P4.10; P4.11; 
R4.16; R4.17; R4.19; C4.2; P5.7; P5.10; P5.11; P5.14; 
R5.16; R5.18; C5.2; P6.8; P6.10; P6.11; P6.16; P6.17; 
C6.2

Lesson 3 Vocabulary
• Ballad - A poem or song that tells a story in short 

verses
• Fermata - A musical sympbol that means to play the 

note a little longer

• Primary Source - A first hand account of historical 
events

• Wash Day - A day set aside to do laundry in the 
frontier

Introduction
1. Ask the students the following questions for discussion: 

• Do you have to do chores at home?
• Are there some chores that only certain members of 

your family are made to do?
• What is your least favorite chore?  Why is it your 

least favorite?
• Who is responsible for washing and drying the 

clothes at home?
2. Discuss the importance of washing clothes in the 

present day and the past. Have students’ popcorn 
words that they associate with washing clothes. Write 
down the answers on a board in your classroom.

Introduction
To the Teacher
 The Washing Day is a comical ballad that first 
appeared in published form in the 1830s. We are not 
completely sure when this song may first have been 
sung or it’s exact origins. However, it is believed that 
The Washing Day may have originated from England. A 
version of The Washing Day was published in a collection 
of English Ballads, A Pedlar’s Pack of Ballads and Songs 
by W. H. Logan, in 1869. Many of Alabama’s early Folk 
Songs and Ballads originated from England, Scotland, 
and Ireland. More than likely, The Washing Day would have 
been one of many popular songs heard in parlors, around 
campfires, and other places in the frontier of Alabama.
 Like many songs from this era, The Washing Day 
details the trials and tribulation of everyday life. You are 
encouraged to talk with students, in age appropriate 

terms, about how life in the early Alabama frontier is 
different than modern day Alabama. Some of our most 
popular folk songs have become sanitized as they were 
preserved and then published. However, The Washing 
Day is presented for the most part how it was originally 
published. The Washing Day may present several 
challenging themes to our 21st century ears (corporal 
punishment, martial discord, women’s issues). Please use 
your professional judgment when discussing the meaning 
of the lyrics with your students.

To see a copy of the original published sheet music, visit:
https://archive.org/details/washingdayproper00unse 

The following website is helpful to understand the task of 
washing clothes in the 18th and 19th centuries: 
https://kimrendfeld.wordpress.com/2012/09/26/laundry-
in-the-18th-and-early-19th-centuries/

Activities
Ask the students to imagine what life was like in 
Alabama in the early 1800s. Alabama was the frontier.  
People lived in meager houses. There was no running 
water and no indoor plumbing. You had to be self-
sufficient to survive. You worked from sunup to 
sundown. Only the rich had a break, but even they had 
chores to do. 
 “Wash Day” was a common time set aside to 
do laundry. Wash Days varied for different groups of 
people. Most white people, even if they owned slaves, 
had wash day on Mondays. Most African-Americans 
had wash day on Saturdays because,

1.

By Dr. Rob Lyda
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in some areas, slaves had lighter work days.  
Also, laundry was seen as a girl or woman’s 
chore.  Laundry was something that had to be 
done, but not something that was easy to do.  
Unless you were a rich landowner, you had to 
do your own laundry.

Show the students the following pictures from the 
Alabama Archives of Alabamians washing clothes:

1910-1919 - African-American women and children 
washing clothes in Wilcox County:
http://digital.archives.alabama.gov/cdm/
singleitem/collection/photo/id/33427/rec/7

1930-1941 - Two African-Americangirls washing 
clothes:
http://digital.archives.alabama.gov/cdm/
singleitem/collection/photo/id/1900/rec/36

1930-1941 - Rosa Lee and Ralph Duncan of 
Jackson County, Alabama returning home after 
the family wash day at a spring:
http://digital.archives.alabama.gov/cdm/
singleitem/collection/photo/id/1916/rec/33

1910-1919 - Mary Ann, an African-American woman, 
washing clothes in Wilcox County, Alabama:
http://digital.archives.alabama.gov/cdm/
singleitem/collection/photo/id/33386/rec/30

2.

As you view the pictures, discuss with the students 
what items, people, and places they see in the 
pictures. Use the following questions to guide your 
discussion:
• Do you notice anything similar between the 

pictures?
• Do you notice anything different between the 

pictures?
• Is there anything you wonder about the people 

in the pictures?
• Is there anything missing from the pictures? 
• Is there anything you have questions or want to 

learn more about?

Divide the class into groups. Pass out an Alabama 
Wash Day Story Card to each group. Explain to 
the students that they are going to read short 
narratives about washing day from the past. These 
stories were recorded to help future Alabamians 
understand how people lived in the past. Have the 
students read their narratives and discuss how 
washing day in the past is different from washing 
clothes today.

 
 

3.

Alabama Wash Day Story 1 Alabama Wash Day Story 2

 McKinley Jones described washday. He said washing 
clothes was the women’s task. The clothes were washed 
in the back yard in a big pot setting on some rocks. They 

lived on the bank of Indian Creek, so buckets of water 
would be brought from the creek and poured into the big 

pot. Then a fire was lit under the pot. A rubbing board 
and lye soap was used to get the clothes clean. They 
made their own soap, but once made it lasted a while: 

“We didn’t have to make it too often.”

Curry, B. S. (2006).  The People Who Lived on the Land that is now Red Stone 

Arsenal, p. 66.

When asked about washing clothes, Bernice said: We’d 
boil the clothes in the wash pot. You had a stick to punch 

the clothes down in the water. The first thing you got 
when you got married was a rubbing board. You’d save 
the hog lard to make soap. Put the grease in the pot. 

Open the Red Devil lye. Cook and stir, cook and stir. Pour 
it out in anything you could find. It would get too thick 
if you left it in the pot. You could pour it out on a piece 

of tin. Let it cool some before you start to pour. When it 
is almost beyond stirring, you take it out with a dipper. 

You used it for washing clothes and yourself. It made the 
best shampoo! It would make your hair shine!”  

Curry, B. S. (2006).  The People Who Lived on the Land that is now Red Stone 

Arsenal, p.113.
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Alabama Wash Day Story 3 Alabama Wash Day Story 4

 The washing place was away from the house, down by 
the well.  A black pot was down there by the well. When 
Edith’s mother was ready to wash clothes, her father 
built a fire under the pot. The clothesline was down 

there. They carried the clothes back up to the house to 
iron. When they were ready to iron, they set the flat irons 

on the stove to heat.
Curry, B. S. (2006).  The People Who Lived on the Land that is now Red Stone 

Arsenal, p. 330.

“Monday was wash day, and the overseers came by in 
the morning. And they say, “Clean sheet, dirty sheet, 

dirty sheet, clean sheet!” And they whip the ones that 
had on dirty sheets. And they didn’t give them no time 

to wash in their pot. Make them wash on the creek bank 
with sand. And sometimes they be done finished 

washing some clothes and lay them out on the bank and 
while they washing some others, the alligators creep up 

and get the clean ones! Then they get whooped.”  
Retrieved from http://digital.archives.alabama.gov/cdm/

compoundobject/collection/wpa/id/714/rec/87 

*Please note the author changed the original dialect spellings to common 

English. 

Read aloud this “recipe” for washing clothes. These words of wisdom were given as a wedding gift from an 
Alabama grandmother to her granddaughter.

4.

“Warshing Clothes Recipe”

Build fire in backyard to heat the kettle of rain water.
Set tubs so smoke wont blow in eyes if wind is pert
Shave one hole cake of lie soap in boilin water.
Sort things, make 3 piles – 1 pile white, 1 pile colored, 1 pile work britches and rags.
To make starch, stir flour in cool water to smooth, then thin down with boiling water.
Take white things, rub dirty spots on board, scrub hard, and boil, then rub colored don’t boil just wrench and starch.
Take things out of kettle with broom stick handle, then wrench, and starch.
Hang old rags on fence.
Spread towels on grass.
Pore wrench water in flower bed.
Scrub Porch with hot soapy water.
Turn tubs upside down.
Go put on clean dress, smooth hair with hair combs.
Brew cup of tea, sit, rock a spell, and count yore blessings.

* Original dialect and misspellings preserved.  From http://www.alabamapioneers.com/warshing-clothes-recipe/  

As a class, complete the Venn Diagram to compare and contrast Washing Day in the 1800s to Washing Day 
today. Use the popcorn words, narratives, and class discussion to guide your work. The following questions may 
help guide your discussion.
• What tools are used today to wash clothes? What tools were used in the 1800s to wash clothes?
• Who washed clothes today versus in the 1800s?
• Where were clothes washed in the 1800s versus today?
• What about electricity? 
• What about water?

5.
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Introduce the song The Washing Day. Tell the 
students that The Washing Day is a comical ballad.  
Ballads are folk songs that tell a story. However, 
not all ballads are set to music. Sometimes the 
stories are true and sometimes they are made up.  
Ballads have been passed down from generation 
to generation to teach and entertain. Usually, each 
time a ballad is passed down it changes a little.  
Most ballads have several verses that a storyteller 
sings and a chorus that everyone sings.  

The storyteller in this ballad is a husband 
describing his wife’s temperament on washing day.  
Washing day in the 1800s was hard enough, but in 
this ballad it starts to rain! Finally, in the last verse 
tells the storyteller sings that washing day is a task 
for mere mortals and it brings great humor to the 
gods. Play the recording of The Washing Day.  You 
may want to show the students the original sheet 
music as they listen. The sheet music provides 
illustrations for each of the verses. You can find the 
original sheet music here:

https://archive.org/details/
washingdayproper00unse

6. Teach the chorus of The Washing Day to the 
students. Remind the students that the chorus 
is usually the part of the ballad where everyone 
sings along. Students may need a little help 
understanding what is meant by “Oh the deuce a 
bit of comforts here.” Used in this way deuce is an 
exclamation of anger and confusion meaning, “The 
Devil.”

Replay the recording provided. Encourage students 
to sing the chorus each time it is heard in the 
recording; it is sung five times.  

Draw the students’ attention to the use of fermatas 
throughout The Washing Day. Explain that ballad 
singers used different techniques to draw in 
listeners. Make a connection between expression 
used in writing and the expressive elements used 
in music to convey intent. If time permits, listen to 
the recording again and count the number of times 
the fermata is used (12 times).

8.

9.

10.

7.

Reflection
Write a letter to an Alabamian from the 1800s.  
Describe what the students learned about washing 
day, ask any additional questions they may have, 
and then describe washing clothes today.   
Complete a 3-2-1 (3 details learned, 2 connections 
made, and 1 thing students would still like to learn) 
about the lesson. 
Compare and contrast other ballads about daily life 
from the 1800s.

• 

• 

• 

Extension Activities
Have the students select a chore they have to do at 
home. The students should find an adult older than 
their parents that performed the same chore as a 
child. Interview the adult about how they performed 
their chore. Use the T-Chart on the next page to 
compare chores. Have the students share their 
answers in class 1800s.

1.



21

Have students review the tools used for washing 
clothes in the 1880s.  Discuss how the tools have 
been repurposed for modern day use (i.e. 
decorations, music, etc.).  Use the arrangement 
provided to repurpose washboards and laundry 
bats (rhythm sticks) accompany the chorus of The 
Washing Day.  In the arrangement there are also 
parts for soprano glockenspiel, bass xylophone, 
and ukulele.

Chore: Your Name: Adult’s Name:

What year did you do the chore?

How long did it take to do the chore?

Did anyone help you do your chore?

Did the chore require any special 
tools?

Did you have to perform the chore on 
a special day?

Did you get paid to do your chore?

Select another chore to study from the 1800s.  As 
a class create a short ballad about the chore.  Use 
primary sources from the Alabama Department of 
Archives and History for your research:

http://archives.state.al.us/

2. 3.



22

The Washing Day

Use this Venn Diagram to compare and contrast washing clothes in the 1800s versus today.

Washing Day 1800s Washing Day Today
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Lesson 4: A Tale of Two Victory Tunes

Objectives
• Students will explore how cultures across the world 

use music for celebration. 
• Students will compare and contrast “Turkey in the 

Straw,” a tune used to celebrate the victory of the 
War of 1812 with Tchaikovsky’s 1812 Overture, a 
composition written to commemorate the victory 
over the French Army.

Duration
• 30-40 minutes

Academic Standards 
• AL COS Social Studies Gr. 3 #6; Gr. 4 #3
• AL COS Language Arts Gr. 3 #7, #9; Gr. 4 #8; Gr. 5 #4. 

#12; Gr. 6 #1, #4 
• AL COS Music Gr. 3 Responding #16, #18, Connecting 

A; Gr. 4 Responding #16, #19, Connecting  A; Gr. 5 
Responding # 16, Connecting A, #18; Gr. 6 Responding 
#15, #18, Connecting A

Introduction
1. Often, in times of great triumph, joy, or even sadness, 

cultures across the globe use music to express 
the emotions associated with cultural and historic 
events. As a class discuss what might by some 
familiar examples of music associated with key 
events (i.e. “Wedding March,” “Happy Birthday,” 
national anthems, etc.).

Process
1. Review. Review key highlights from The War of 1812 in 

the United States and the French invasion of Russia 
(Patriot War of 1812) using classroom resources or 
the “Wars of 1812 Chart” page that accompanies this 
lesson.

2. Compare and contrast. Using resources, compare 
and contrast the “who,” “what,” “where,” “when,” 
“why,” and “how” (i.e. war against a foreign power, 
issues over trade, war against unlikely odds). What 
were they fighting over? Where were the battles 
taking place? Who was victorious? What were the 
odds?

3. Create. In groups or as a class, create a venn 
diagram that compares and contrasts the War of 1812 
and the French invasion of Russia.

4. Listen. As a class, listen to “Turkey in the Straw,” 
used to celebrate the victory of the War of 1812 and 
“Tchaikovsky’s 1812 Overture - That Good Part,” 
written to commemorate the Russian defeat of the 
French army using the first two supplemental video 
links.

5. Compare and contrast. Compare the two pieces of 
music from #4. Generally, how does this celebration 
music sound? Be specific, yet creative! Can you 
clap to it? Is it fast or slow? Is it loud or soft? What 
instruments do you hear?

Final Discussion
• Based on the historical context reviewed in numbers 

1-3, discuss as a class why each composer would 
have made the musical choices you discussed in 
number 5. What might that the choices tell you about 
how people feel about victory? Often when people 
feel happy and want to celebrate, that happiness is 
reflected in their music with a lively tempo (fast) and 
exuberant noises (loud) that make you want to clap!

Background (to the Teacher)
In the early 19th century, the French control over Europe had global ramifications. Tension resulting from trade policy 

with France was felt as far west as the United States and as east as Russia. This tension played a key role in the 

United States’ War of 1812 and the 1812 French invasion of Russia. Though Alabama is over 5,000 miles from the 

then capital of Russia, St. Petersburg, there are marked similarities between both the historical events and musical 

expressions of the resulting wars of these two locations. See also “Preparatory Reading” below.
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Turkey in the Straw / 1812 Overture 
Comparison Chart

Turkey in the Straw 1812 Overture

Composer Unknown Pyotr Tchaikovsky

Singing? Yes! Orchestra instruments play a hymn tune, 
which would have originally been sung

Instruments Fiddle (violin), mandolin, 
acoustic guitar

Instruments of the orchestra, bells, 
cannons

Tempo Fast Fast and slow sections

Can you clap to it? Yes! In some sections

Used to celebrate a 
victory?

Yes! Yes!

Supplemental Videos
“Turkey in the Straw” Bobby Horton
-Topic
Duration: 3:20
https://www.youtube.com/watch?v=QHDV0OybrdY

“Tchaikovsky’s 1812 Overture - That Good Part”
- RebelShutze
Duration: 1:16
https://www.youtube.com/watch?v=6fEtKlUC1S8

“Cannons in the Orchestra: The story of Tchaikovsky’s 
1812 Overture”
- Odd Quartet
Duration: 6:32
https://www.youtube.com/watch?v=nNWYDACsU8I 

Preparatory Reading
“Why Napoleon’s Invasion of Russia was the Beginning 
of the End,” by Jesse Greenspan. | History.com
http://bit.ly/1gxng0U

“War of 1812,” by history.com staff. | History.com  
http://bit.ly/MEQobL

“French Invasion of Russia,” by Kid’s Encyclopedia.
http://bit.ly/2v2P9uu
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Wars of 1812 Summary Chart
War of 1812 Invasion of Russia (Patriot War of 1812)

Who • The United States led by various 
commanders including future U.S 
President, Andrew Jackson

• 36,00 U.S. soldiers
• Great Britain, the greatest naval 

power in the world
• 48,000 British soldiers

• Tsar Alexander I - Emperor of Russia
• 200,000 soldiers in the Russian army
• Napoleon Bonaparte - Emperor of 

France, leader of the French army
• 450,000 soldiers in the French army, 

the largest European Army to date

What A war between the U.S. and Great 
Britain that helped establish the 
United States’ independence

An attempt by Napoleon’s army to defeat 
the Russian army

Where U.S, and Canada, Atlantic and Pacific 
Oceans

Western Russia

When • Began in June 1812
• Ended February 1815

• French invaded Russia on June 24, 1812
• Ended December, 1812

Why • Britain wanted to stop U.S. trade 
with France

• Britain forced U.S. sailors into the 
military

• Britain encourages Native     
American hostility against 
Americans wanting to expland 
westward

• Napoleon wanted Russia to stop trad-
ing with Britain

• Alexander imposed a heavy tax on 
French imports

• Alexander was offended that Napo-
leon rejected marrying Alexander’s 
sister

How • The U.S. was defeated in a battle 
for the Canadian border

• In 1814, the British burned many 
important buildings in Washing-
ton D.C. including the Capitol 
and White House

• The British lost battles at Fort 
McHenry and New Orleans

• The Russian army was able to defeat 
the French army by depleting their 
food  supply. The French army was ill 
equipped for the Russian winter

• The Russians burned their own cities 
to deplete food and other resources 
from the French army

Bibliography:

Greenspan, Jesse. “Why Napoleon’s Invasion of Russia Was the Beginning of the End.” History.com.  

   A&E Television Networks, 22 June 2012. Web. 15 July 2017.

History.com Staff. “War of 1812.” History.com. A&E Television Networks, 2009. Web. 15 July 2017.
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Lesson 5: Tombigbee River

Objectives
• Students will sing an Alabama folk song and 

explore its cultural significance.
• Students will create movements using words to 

describe river movement to demonstrate a waltz.
• Students will demonstrate duple and triple meter 

with guidance. 
• Students will use movement to show the form of a 

traditional folk song.

Duration
• 30-40 minutes

Academic Standards 
• Social Studies: 3.5; 3.8; 3.11; 4.6
• Language Arts: 3.2
• Music: 3 Cr,2; 3P.8; 3P.10; 3P.14; 3R.16; 3Co.2; 4P.7; 

4P.14; 4R.17; 4R.18; 4Co.2; 5P.8; 5P.10; 5P.11; 5P.14; 
5P.16; 5Co.2; 6P.8; 6P.10; 6P.11; 6P.13; 6R.17; 6Co.2

Introduction
1. Ask the students the following questions for discussion:
• Have you ever been on a boat?
• What did you do while you were on the boat?
• Have you ever taken a trip on a boat?

2. After discussion, show the students the following 
pictures from the Alabama Archives:

• Steamboat John Quill - http://digital.archives.alabama.
gov/cdm/singleitem/collection/usa01/id/478/rec/11

• Cotton on the steamboat “Wave” - http://digital.archives.
alabama.gov/cdm/compoundobject/collection/photo/
id/6975/rec/14

• Interior of a steamboat on the Tombigbee - http://digital.
archives.alabama.gov/cdm/singleitem/collection/photo/
id/3661/rec/92

3. Discuss traveling on a steamboats during the 1800s. 
This is a helpful article from The Encyclopedia of 
Alabama about steamboats:

• http://www.encyclopediaofalabama.org/article/h-1803 

4. Explain to the students that they will learn a folk song 
called The Tombigbee River. Although this song wasn’t 
written in Alabama or written by Alabamians, it does 
feature taking a trip on the Tombigbee River.

By Dr. Rob Lyda

To the Teacher
 The term folk song can have an illusive definition. Usually, we identify folk songs as simple songs, which are easily 

accompanied, and passed down orally from generation to generation. We might even exclaim that we have no idea who 

created the music.  However, some of our most popular folk songs were actually composed songs. Many 19th century 

folk songs were actually popular songs composed for theatre. These songs captivated audiences, were sung often, 

and spread orally like wild fire. This forced Americans to broaden our definition for folk songs to include songs that have 

captivated common people and entered our collective consciousness. The invention of sound recording helped to spread 

many such songs.  

 This lesson focuses on a song composed for the Minstrel Stage in 1847 by S. S. Steele and A. F. Whitman. The 

Tombigbee River or The Gum Tree Canoe was a signature song performed by the Ethiopian Serenaders, a popular 

minstrel troupe. The Ethiopian Serenaders distinguished themselves from other troupes because of their “refined” act in an 

effort to appeal to a higher-class audience. They left behind much of the bawdy humor found in other minstrel troupes for 

arias and sentimental song. However, most of the minstrel songs, including The Tombigbee River, were performed in black 

face and using dialect. 

 The Tombigbee River is different than many minstrel songs. This song is about a slave, his love Julia, and their 

eventual emancipation down the river. Julia and the singer labor all-day and spend the evenings together floating down the 

Tombigbee River. The last verse finds the couple floated too far, see a ship with a blue flag, and the ship tows them off to 

freedom.  

 The Tombigbee River entered the American consciousness and solidified its self as belonging in our folk 

repertoire. The song has been performed and recorded by hillbilly musicians, sung by Pa at the end of the book The Little 

House on the Prairie, and has represented the Tombigbee region of Alabama for almost 200 hundred years. You are 

encouraged to talk with students, in age appropriate terms, about the history of this song. Please use your professional 

judgment when discussing historical themes with your students.
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Activities
1. Ask the students if they know where the Tombigbee River is 

located. Show a map of the Tombigbee River. Make sure to 
cover these points:

• Tombigbee is a Choctaw word meaning “coffin maker.”
• The river flows south.
• The river starts in Town Creek, Mississippi.
• The river flows approximately 200 miles until it flows into the 

Mobile River and Mobile Bay.
• The river was used in the 1800s to move cotton from 

plantations to Mobile Bay.
• Many plantations were established in proximity to the river 

because of fertile soil and the ability to transport cotton to 
Mobile.

• Steamboats were a popular way to travel up and down the 
Tombigbee River in 1800s and early 1900s.

2. Discuss with the students that rivers have been important 
to life of the American people. There are many popular 
songs and folksons written about rivers. Ask the students to 
brainstorm words about how rivers move (flows, rocks, etc.). 
Write the words on the classroom board.

3. Have each student select a word written on the baord. As 
The Tombigbee River recording plays, the students will 
move around the room as their selected word indicates. Play 
the recording of The Tombigbee River. Monitor student’s 
movement. 

4. Ask the students if they felt the rocking beat of the music. 
Tell the students that The Tombigbee River is a song in triple 
meter. Some musicians call this song “The Tombigbee waltz.” 
Waltzes have a strong downbeat followed by two weak beats. 
Found on page 28, point out the difference in triple and duple 
meter on the page.

5. Play  a portion of The Tombigbee River again and have the 
students tap the pointing page along with the recording. If 
possible, have the pointing page found on page 29 projected 
so the teacher can demonstrate when to start. Also, have the 
students tap, with teacher direction, only the strong beat in 
triple meter.

• If time permits, play a recording in duple meter and have the 
students discuss the differences between the two meters. You 
can use The Washing Day from another lesson, but be careful 
of the fermatas present in the song. If possible, have a pointing 
page projected so the teacher can demonstrate when to start.

6. Ask the students if they know the meaning of musical form. 
Explain that musical form is the overall structure of the music. 
Tell the students that The Tombigbee River has two main parts; 
a verse followed by a chorus. Teach students the chorus.

Have the students revisit their river movements from 
earlier in the class. Tell the students that they are going 
to move only during the verse. Each time the chorus 
plays they will stop moving and sing the chorus. Play the 
recording again.
Discuss the verses of the song. Help the students with 
any unfamiliar words of phrases. Ask the students 
to predict where Julia and the singer drifted to at the 
conclusion of the song. If time permits, teach the verses. 
If there is not enough time, teach the verses on another 
class period.

6.

7.

1. Review with the students triple meter, duple meter, form, 
verse, and chorus. Have the students create an exit slip 
explaining one of the concepts in their own words.

2. Have the students create a journal entry written by the 
singer of The Tombigbee River and/or Julia explaining 
what happened to them after they were towed to 
freedom.

3. Show the students a video of The Perspectives Ensemble 
performing “Simple Gifts” and the “Tombigbee Waltz.” 
Have the students use the pointing page to demonstrate 
shifting from duple to triple meter. You can view the video 
here:

       https://www.youtube.com/watch?v=roqKA-qHnns

Reflection

1. Read “The Phantom Steamboat of the Tombigbee” 
from 13 Alabama Ghosts and “Jeffrey” by Kathryn 
Tucker Windham and Margaret Gillis Figh. As a class, 
create a folk ballad to tell the story of the Eliza Battle. 
Examine how the composer’s intent and context would 
differ between The Tombigbee River and your newly 
created ballad.

2. If your students are learning to play ukulele or guitar 
have them learn the chords (C, F, G, Am) and a simple 
triple meter strumming pattern (D-U-U or D-DU-DU) to 
accompany singing The Tombigbee River.

Extension Activities

Singing row away, row,
O’er the waters so blue,

Like a feather we’ll float in my
Gum tree canoe

Lesson 5 Vocabulary
• Folk Song- Music that is passed down orally. Traditional 

songs that reflects a place, time period, or group of 
people

• Tombigbee River- Body of water that flows south from 
Northeast Mississippi to Southwest Alabama

• Triple Meter- A time signature with three beats per 
measure. Strong-weak-weak

• Duple Meter- A time signature with two beats per 
measure. Strong-weak

• Form- The structure of music
• Verse- A part of a song that is often followed by a chorus
• Chorus- A part of a song that recurs at intervals, usually 

following each verse
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Pointing Page for Tombigbee River

Triple Meter

Duple Meter
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Vibration Station

You try it:
Blow across the top of an empty water 
or soda bottle and listen to the sound 
that the vibrating air creates. Try filling 
the bottle with different amounts of water. 
Does more water in the bottle make the 
sound higher or lower? Also, try blowing 
across different sized bottles. Do small 
bottles sound different than large bottles? 
Fill several bottles with different amounts 
of water, and you can even play a song!

Did you know that your voice is a musical instrument too? It makes sound when air passes 
through your vocal cords and makes them vibrate.

You try it:
Put your fingertips on your throat and make a sound with your voice. Can you feel the 
vibrations? How many different sounds can you make? How do the vibrations change?  
Can you make them go faster or slower?

String instruments, like the 
violin, make sound when their 
strings vibrate.

You try it:
Take the top off of an empty 
shoebox and place several 
different sized rubber bands 
around it. Pluck the rubber  
bands, watch them vibrate and 
listen to the sound they make. 
Which rubber bands vibrate faster? Which ones 
vibrate slower? Do some rubber bands sound 
higher or lower than others?

Percussion instruments, like 
drums, cymbals, and maracas, 
make sound when you hit them 
or shake them, causing the 
instrument itself to vibrate.

You try it:
Play several different percussion 
in your music classroom or find 
things at home that you can hit or shake. 
What is each instrument made of? What does 
each material look like and sound like when it 
vibrates? Hit something metal, then grab it with 
your hand: why does the sound stop?

You try it:
Purse your lips together like you are going 
to whistle. Now “buzz” your lips so that they 
vibrate. What does it feel like? Can you make  
the sound go higher or lower? Can you “buzz”  
a tune? Try buzzing into a paper towel tube. 
What happens to the sound?

Brass instruments, 
like the trumpet, make 

sound when you vibrate 
your lips together 

and put them up to the 
mouthpiece.

All musical instruments use vibration to make sound, but different instruments vibrate in 
different ways. You can use everyday objects to discover how each family of the orchestra 

makes its unique sound.

Woodwind instruments, like the flute and 
clarinet, make sound when air vibrates 

through them.
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Conducting 101

You can see shapes, lines, and patterns in the orchestra just by watching the conductor. Depending 
on the meter of a piece of music, the conductor uses special patterns to show the orchestra where 
the beats are.

When a piece of music is in groups of two beats, or duple meter, 
the conductor beats “in 2.” Start with your hand near the middle 
of your body. Move your hand straight down for Beat 1, then 
straight up for Beat 2.

What kind of shape or lines does this look like?

Conduct along in 2:
BEETHOVEN - Symphony No. 7 - Leonard Bernstein (2)
https://www.youtube.com/watch?v=J12zprD7V1k

Do you know any songs that you can conduct in 2?

When a piece of music is in groups of three beats, or triple
meter, the conductor beats “in 3.” Start by moving your hand 
down for Beat 1 like before. This time, move your hand up and to 
the right for Beat 2, then up and back to center for Beat 3.

What kind of shape or lines does this look like?

Conduct along in 3:
La Peri: Fanfare — Dukas
https://www.youtube.com/watch?v=ouK3viJ7E4o

Do you know any songs that you can conduct in 3?

Sometimes a piece of music with duple meter has longer phrases, 
so it works better for the conductor to beat “in 4” instead of “in 2.” 
To conduct in 4, move your hand down for Beat 1, up and to the 
left for Beat 2, straight across to the right for Beat 3, and up and 
back to center for Beat 4.

What kind of shape or lines does this look like?

Conduct along in 4:
Mozart, Eine Kleine Nachtmusik
https://www.youtube.com/watch?v=tSL5-wxgvFY

Listen to the “William Tell Overture”.  
Would you conduct it in 2 or 4? Try Both!
https://www.youtube.com/watch?v=xoHECVnQC7A
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Instrument Cards

Woodwinds Brass

StringsPercussion
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Guided Listening Quilt

Which instruments do you hear?

Strings

Woodwinds

Brass

Percussion

What is the dynamic?

Soft

Medium

Loud

What is the texture?

Unison

Melody and accompaniment

Polyphony

Homophony

What is the tempo?

Fast

Medium

Slow
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Glossary
Adagio- Slowly

Allegro- At a fast pace 

Andante- At a walking pace 

Ballad- A poem or song that recurs at intervals, 
usually following each verse 

Brass Instrument- An instrument made out of 
metal such as brass that produces sound when 
the musician buzzes their lips against a cup 
shaped mouth piece

Chorus- A part of a song that recurs at intervals, 
usually following each verse 

Concert Master- the lead first violin player in an 
orchestra who is responsible for beginning the 
tuning process 

Conductor- A person who directs the 
performance of an orchestra

Duple Meter- A time signature with two beats per 

measure. Strong-week 

Dynamic- How loud or soft the music is

Fermata- A musical symbol that means to play 
the note a little longer 

Finale- The final part of the music

Folk Song- Music that is passed down orally.  
Traditional songs that reflects a place, time 
period, or group of people

Form- The structure of music

Forte- Loud or strong

Fortissimo- Very loud

Homophony- When all of the instruments play 
different notes, but change notes at the same 
time

House lights- The lights that shine onto the 
audience

Melody- The notes that make up a tune or theme

Melody and accompaniment- When one 
instrument has the melody and the others 
support the melody by playing background music

Mezzo forte- slightly loud

Opera- A dramatic work that tells a story through 
singing and orchestra

Orchestration- The act of assigning music to 
instruments of the orchestra and selecting which 
instruments play specific parts

Overture- Music that introduces an opera. It often 
contains music that is heard later in the opera

Patron- another word for audience member or 
someone who has purchased a ticket to an event

Percussion instrument- An instrument made out 
of a variety of materials that produces sound 
when it is struck or hit. 

Pianissimo- Very soft

Piano- Soft or gentle

Polyphony- When the instruments play different 
notes and change notes at different times

Primary Source- A first hand account of historical 
events

Principal Musician- The first chair player of each 
instrument section

Section- A group of musicians who play the same 
instrument

Solo- When one instrument plays by itself

Stage lights- The lights that shine onto the 
performers on stage

Stage Manager- the person who is responsible 
for setting up the chairs of the orchestra and 
directing when the lights turn on and off

Stage technician- The person off stage who 
assists the stage manager and turns the lights 
on and off

String instrument- An instrument made out of 
wood that produces sound when the musician 
vibrates the string either by using their bow or 
plucking the string. 

Tempo- How fast or slow the music is 
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Glossary
Tombigbee River- A body of water that flows 
south from Northeast Mississpippi to Southwest 
Alabama

Tutti- When all musicians play together

Triple Meter- A time signature with three beats 
per measure. Strong-weak-weak

Tuning process- Led by the principal oboist, the 
process in which all musicians of the orchestra 
match sound and pitch before the concert begins

Unison- When multiple instruments play the same 
notes at the same time

Usher- A person who helps audience members 
find their seats

Verse- A part of a song that is often followed by a 
chorus

Vivace- Very fast and with life!

Wash Day- A day set aside to do laundry in the 
frontier

Woodwind instrument- An instrument generally 
made out of wood that produces sound when the 
musician blows air against a reed or across a 
hole to vibrate it. 
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Submit Student Work from these Lessons to the ASO!
We’d love to see what your students have created!

To accompany all lessons

Submission Form

Instructions: Complete the information below, enclose student work, and mail to:

Education Department
Alabama Symphony Orchestra
3621 6th Avenue South
Birmingham, AL 35222

School, Group, or Family name: _______________________________________________________________________________

Address: __________________________________________________________________________________________________________

Contact name: ___________________________________________________________________________________________________

Contact email: ___________________________________________________________________________________________________

Phone: _____________________________________________________________________________________________________________

Any Comments?
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We Want to Hear from You!
Now that you’ve seen an ASO Concert, write us a letter and tell us about your experience.  

You can write your own letter or use this sheet as a guide. Send your letters to:

Alabama Symphony Orchestra
Attn: Education

3621 Sixth Avenue South
Birmingham, AL 35222

Dear Alabama Symphony Orchestra,

I just came to see a Young People’s Concert called ______________________________________________________.

One thing I liked about the concert was ____________________________________________________________________

______________________________________________________________________________________________________________________  

______________________________________________________________________________________________________________________  

______________________________________________________________________________________________________________________.

My favorite piece of music you played was ________________________________________________________________

______________________________________________________________________________________________________________________.

Something new that I learned was ___________________________________________________________________________

______________________________________________________________________________________________________________________  

______________________________________________________________________________________________________________________  

______________________________________________________________________________________________________________________.

If I could play an instrument in the orchestra, I would play the _________________________________________.

Sincerely,

______________________________________________

______________________________________________

______________________________________________

Name

Address

Date __________________________



For more information about education concerts and to reserve seats, visit:  
alabamasymphony.org


